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BESCRIPTORS- #LOW ACHIEVERS, *STUDENT ATTITUDES, *HIGH SCHOOL
STUDENTS, #SOCIAL BIFFERENCES, *SCHOOL POLICY, EDUCATIONAL
RESEARCH, SOCIAL CLASS, STUDENT CHARACTERISTICS, STUDENT
BEHAVIOR, ACADEMIC ACHIEVEMENT, QUESTIONNAIRES, INTERVIEWS,
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IN A 3-YEAR STUDY OF PUPIL MALPERFORMANCE IN FIVE
ELEMENTARY AND SECONDARY SCHOOLS IN MICHIGAN, THE FOLLOWING
FACTORS WERE EXAMINED--(1) STUDENT CHARACTERISTICS AND
BEHAVIORS, (SOCIAL CLASS, MOTIVATIONS, ETC.) AND (2) SCHOOL
CONDITIONS AND PRACTICES. PERFORMANCE AND MALPERFORMANCE
PATTERNS WERE FELT TO BE A RESULT OF THE INTERACTION OF BOTH
STUDENT CHARACTERISTICS AND SCHOOL CONDITIONS. RECORDS OF
PAST PERFORMANCE AND TEST SCORES WERE USED TO EVALUATE
STUDENT CHARACTERISTICS AND BEHAVIORS, AND EXTENSIVE
INTERVIEWING CETERMINED SCHOOL CONDITIONS AND FRACTICES.
RESULTS SHOW THAT STUCENTS WITH A MIDDLE CLASS BACKGROUND
HAVE A SUBSTANTIALLY BETTER CHANCE OF BEING PLACED IN A
COLLEGE PREFARATORY CURRICULUM IN HIGH SCHOOL, AND THAT THIS
ASSIGNMENT POSITIVELY AFFECTS STUDENT PERFORMANCE. THE
FINDINGS ALSO INDICATE THAT PUFIL CAREERS ARE SHAPED IN PART
BY MOTIVATIONS, CAPABILITIES, AND SKILLS WHICH ARE LINKED TO
SOCIAL CLASS. IN GENERAL, WHEN THE SCHOOL PREJUDGES THE
STUDENT, IT MAY GENERATE THE VERY MALPERFORMANCE IT SEEKS TO
ELIMINATE. THIS PAFER WAS PRESENTED AT THE 44TH ANNUAL
MEETING OF THE AMERICAN ORTHOPSYCHIATRIC ASSOCIATION,
WASHINGTON, B.C., MARCH 23, 1967. (DK)
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generally recognized as on2 of the major functions of puklic education.

The sllocation of yoeuny nicebere to adult positions i gocicty i

.
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11e and valucez which enable then

1

new wembers are taught the knowledze, sk

ste in gociety, they sre sorted and selected iuto different

1
carcer voubes., Pupile are diff ferentisted into categoxies by curxicului

placement, by acadcuic achievement, and by persistence ir school, and

each of these catezories has attached to it a higher ox lower probability
-

of later material end gocial rewards.
Few would disazrec that a miniral recuirement for & succeesful occupa-

tional carcer in thiz society is sstisfactory completion of the high echool

[

v-\‘

-
2rger

curriculum. Despite the abiliy of the secondary school to keep

numbers of young people in school, meny vouth now depart be efore groduation,

hese younz people, and those who have marginal educationzl ewperiences are,

r lives.
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for the most part, eeriously handiczpped for the remainder of t

1t ie frequently s ctated that those who "drop out" do so wholly by their
own choice, thet they are unmotiveted and uni interested in education, that
they have failed in the past and therefore cannot meet performance require-
mente in high echool and so forth. These statesents are typically based on
gubjective observations and impressione rather than systematic study.

Mo one disagreee that middle class pupile succeéd i echool rore oiten
than working clase pupils, whether one loockes at behavior in the clasgroom,
ecoree on achioverent tests, graces, enrollment ia coursaes leeding to col-

lege entry, emcunt of schooling, the vettern is clear: & working class

backzround substentizlly decreases the likelihood of succees. The question

i

~in come to be such au important detew-
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thon is eeked: How does social
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pertain to equaliby

through vhich thie Jifferentiation takeg nlace? To what oxtent do

practi

on amons pupile in vice of the demands of an in-
elalized oud technicel econcuy end of Amervicen values which
v of osportunity for e1l. dnd, what ere the proccesce
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This paper ig a report of on¢ ngrt of a lorger study which wee con-
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rforuance in elementary and sccondary public schoole,

-

Ous attention will be dwlecied to ansidez tion of the relationsghips
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in the letiter are scedewdlc pevidrnance potbeung, "dropping out' of

tritudeg #nd celf-veporte of nupile about scheol zoale and prac-

tices. ;

Becauge the larzer study was concerned vith walnerforeence, this in- §

$ 2 A ] .. 20 ) 1 3 4t ~ s * :
evitably influenced chojce of data end nethods of stucy. Therefore, it is

necegsary to outline our conception or pupil melperformance. Firet of all, ;

duct vary emon3 schools, and even vwithin the same school.

mean that guch typee of ralperfoirnmance &s
yi

duct", end "failure to adjust’ are not identicelly defined, sivce different
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wrnown that .etendaxrds for ccaderic echievement end for deciredble con-

nZ These veriatlions

"underechicverent", "elasgroom con- :
?
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standordz and judements are ennloycd fron onc cchool to the next, erd to

. P sy do ey v ’ Y '. N w8 . e N Py~ H O o) Y Ok w4 3 e od
cone oxtent awong teacheove in the ezwe echool. The apocts of pupil peor-
corzlity, nerforvance, or ability nresunobly at iceuz in one situstion oue

not the same, therefore, ag those nelevent in another. Second, there are
nees anong schoole in terrms of their curricula, rceources,
teacher competencics, student bodies, snd school orzanizstion, These varia-

tione produce wide differences in pupil leszwning environuonts, in oppoun-

tunitice for achisvement or adjustment, znd in conditions which, shape the

meaniug of the echool eupericnce., Thivd, © there are significant differcnces

zivons schools with regard to their procedures for idcotifying end coping
with pupil wmalperformance. Thue, in one school, voungeters manifesting
difficulty may become the torgets for a2 full cowplement of facilitating
cervices. In another school, howevexr, youngeterg exhibiting ¢imilay diffi-
culty may encounterx relative indifference; wvhen attention is given, it

nay result in losce of statue end privilezes for such pupils, perheps leading
eventually to their exclusion from classes and even suspension from the
school.

It is proposed here thst performance and walperformance petterns should

znd

3

be viered s resultante of the interaction of both pupil cheracteristic

Specific conditions of the echool may interact with

attributes of the student populaticn to euhance or to impede educational
achievement. Indesd, certain agpects of school organization and practice
may contribute, inadvertently and uwwitting ;1y, to the very problems they
are designed to alleviste. Because of variations among schools, pupile at
the same level of ability and peiformance have quite different experiences,

dependinz on which echoole they attend. The import of there veriaciong is
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that we wust congider ony type of rolnerfomernece naither o8 @ unitrey phes
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noaenon, nor e¢ irheving nriuevily tn tha attributes of the pupilc, but
¢ s # receliant of the iatevachtion LYetyoen cchool end punil.
coeareh Drefon and Frocelubs
pive oublie echoole sysloens wWive included in all wajor phases

p)
~
e
(@]
Ca

of this reeearch vhiclh was conduct ed over a threeg-ycar pe

Contristing scutheastern Michizan echool systams were selected

1 behaviore; (Z) School conditions and practicesg;
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Three aspects of thisg regeaicd will be the focug oo fention

in this paser: 1) Study of nerforwance patteins of pupils over the
three-yezx high school career (tenth through twelfth gradeg). Ve wore
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intexe n identifying performance palterns, in asrertaining fac-
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tors associated with curriculum placement and nereietenc
analyzing grading and other reward systems., To acconplish this ob-
jective, &1l pupils were identified who began the teuth grede in two

hizh schosls, Irdustrial High and Acedenmic Hich in the fall of
o < S ]

ce patterns of this cless vere
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1¢61. Pupil cheracte

exrmined hy reference to officlal echool records vnril 1964, when the
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me jority of them completed the velfth grade. 2) A secon
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the research reported here involved study of school condi and

practices and staff perepectives, These were accecsed for the five

gchools through direct observat ion; . intervieving of school adminis-

trators end teaching persomnel, xeview of documentary and file raterials,

;]

and ¢uestionnnires adminis tered to 2ll teaching and other
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which echool conditions zFfect pupil malpcrformance problems. Atten-
tion'was also given to the development of approaches for modification
of such patteins. Periodic conferences were held with school adminis-
tratién and others to permit collective review and study of the under-
standing gained about school patterns. Opportunities were provided for

o O

conciderztion of the policy and action implications of study findings.
. ) q

Continued observation of thg §e§eral schools permitted us to gain
some knowledge of planned'érg%nizational change as attempts were made
to implement.scme-dfufhe,éohdlﬁsidns from the study findings. 3)

A third facet»of.ﬁhé séudy invblved study of malperforming pupils and
an evaluation o%iohélapproach, group work, to the resolution of pro-
blems of behavioral misconauct and underachievement.. Pupils were
identified and referred in each of the schools through the usual
mechanisms established for such referral by the school. Detailed
information was collected about each pupil to provide bases both for
study of pupil change and for comparisons between schools. The latter
comparisons contributed to understaﬁding of the different kinds of
pupils and behaviors '"produced" by each school's distinctive organi-
zation and patterns. An attempt was made to systematize the eelection.
of pupils receiving group éervice through the use of standardized re-
ferral procedures for teachers, examination of school records, and
observation of pupil behavior in various school settings. Although
variations exist within and among the school systems with respect to

the types of students referred for services, certain similarities
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emerged. DMost studentes fall within the "average'" range with respect

to intellectusl ability, but the lafge majority were "underachievers"
relative to their capabilities. Most also manifested serious behavioral
problems, including disruptive conduct in the classroom or in other
school areas, poor interpersonal relations with adults and peers, vio-
l1ation of school conduct norims, O vithdrawn or isolative behaviors.

A control group design was employed in the five schooi systems
to access the effectiveness of the group cervice strategy. Referred
pupils are cerefully matched in pairs; one of each pair is then ran-

domly assigned to the sexvice groups, and the other becomes & "control"

who receives whatever attention is cuctomary within each school except
the group service. Anpther sample is randomly selected from the
total population in appropriate grade levels.

Several sets of before-and-after measures were used. First;
school grades, attendance records, and other official school infozx-

mation provided one significant basis for zscessment of pupil change.

Second, teachers and other school personnel completed behavioral
ratings on pupils in all samples early in the school year and again
later at the end of the yéar. Third, pupils completel] qdes;ionnaizeé

and ware interviewed with respect to their attitudes, self-imz2ges,

jdentification with educational objectives, school experiences, &nd so

forth. All of the above types of information had additional use in pro-

viding greater knowledge of the characteristics of malperforming pupils

and of different schocl modes for identifying and recponding to problematic
B l .




behavior. Our attention in this paper will be directed primarily to the
first two parts of the study and only brief attention will be directed

to the latter area.

School Gozls and Teachers' Pexspectives

SRR e e T e e

The five schools studied in this research were chosen because they
represented different community contexts, and it was anticipated that
echool staff might, therefore, have contrasting educational expfctations.

Data from two schools, Acadeumic High and Industrial High, will be
uced more extensively in this paper. These two schools were studied moxe
extencively and intensively-than the other schools in the project. Academic
High was located in a medium-size town in which a major university was
located. The school district population contained a higher proportion of %
persons of middle class status than did the town in which' Industrial High
was located. The latter town was smaller .in size and it had a highex ;
proportion of persons with lower class béckgrounds. It was an industrizal f
town although it had a smaller college within the city.

Teachers, couﬁselors and administrators of each school were agked to
report thelr perceptioné cf edu;a;ionai gozls. A variety of goals were de- o

fined, but for purposes of analysis these were reduced to two major orienta-

tione: socialization goals and academic zozls. The firdings reported in
Table 1 indicate that therxe are sgbstantial areas ofagreecment about academic
goals, but marked variations between the two schools, Academic High.and In-
dustrial High, in the relative priority of thece goals., Thus, 48% of ’
the -teachers at Academic High perceived that "preparing the students for

college" was the single most important goal of the principal, while their own

(See Table 1)
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firet choice was "weaching basic subject matter". In contreet, tcachers ot

industrial Hizh perceived that "developing good citizenship" was the nost

important goal of their vrincipal, and their own first choice was 'building

good character'. Both of the latter represcnt socializztion emphaeis

¢ gorls. When tcacher cuestionnaire responses vere com-

|

rather than acadenx

bined to produce composite low, medium, O high ratinzs for each teacher on
both goale several of the differences noted above disanpeared. Filty-three

? per cent of the Acadenic High teachers rated academic goals highly end 52%

regarded as needing individuval attention because of academic difficulties,

: personality problens; or misbehavior. The data in Tables 2 and 3 indicate

ounils who zpparently needed help in three cate-

goriee in the five schools studied. Teachers' views of the reasons undex-

the mean pronoriion of

lying such problems are presented in Table 2 . Large proportions of teachers
reported the source of difficulty for most or all ralperforrers was their
lack of motivetion or incentive. 1In interviews, staff frequently cormented
that the p:imary'soqpﬁgmof_difficulty was the lack of motivation euong
selected catezories of pupils. This wae considered to be an attribute the
student brouzht to the scheol and few-indicated awarenees of the ways in
vhich educational practices-in school experience contribu;e to the situaticn.
(See Tables 2 and 3)

The types of sanctions used by teachers were also investigated. It
can be seen in Teble & that teachere tend to use few positive inducements
as controls, although many employ methods such as “appealing to reason'" and
"persuagion". Teachers often reported use of these coznitive sanctions first,
and then if these vere unsuaccessful, wore stringent methods weze eﬁplbyeé.
Many teachers reported that they would "frequently" or "very frecuently' lower

? (See Toble 4)

P R T Y S T
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the grade of a pupil as one type of sanction. The use of sanctions such

ae "additional echool work" and "remaining after school" varied among

schools as 2 reflection of different policies and procedures.

Curriculun Placement

To meet society's demand for diversity of talent and its mandate to
educate everyone, the public school has developed the so-called comprehen-
give curriculum.s As many as five distinct curricula wmay be developed in
a school, but these usually can be combined into two tracks. One track
usually consicte of courses for pupils who are preparing to enter college
and the other ’trackincludes "general", vocational, or commercial courses

which prepare pupils directly for the occunational market or for trade
schoole and apprentice programs. ‘

Enrollment in 2 non-colleze preparatory curriculum is likely to have
short-run and long-run adverse consequences fox pupils. Many cbservers

have noted that pupile on non-colleze preparatory tracks experience low

prestige or even stigma from peers and teachers. Occupational possibilities

are often drastically limited for those enrolled on ron-~college preparatory
curricula. Clark ﬁas érgued thétlong-run and chort-run consequences are
linked in that the lower prestize of the non-college preparatory curricula
reflects the relative prestige of the occupations for which individuals
zre being prepared.

Cicourel and Kitsuge observed the behavior of a sample of high school

teachere and counselors. They concluded, "the distribution of studentes in

euch categories as college qualified and non-college qualified is to a laxge

extent characteristic of the administrative organization of the high school

% s
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and, therefoxe, can be explained in terms of that organization".8 They
argued that middle clasgs students benefit from a subtle form of "sponsor-
chip" because higher levele of ability, potential, and ambition may be
attributed to them even when non-existent. Thus, counselors' and teach-
ers' perceptions and interpretations of individual attributes may become

a2s important or even wmore important than objective evaluation of ability,

performance, and o forth. .

In two of the schools observed in this research, Industrial High
and Academic High :, personnel reported in intervieﬁs that quality of daily
performance in school was the major basis for recommencing that gudents
take one ox the other high scﬁool curriculem. Iﬁ was reported that abdbility
and achievement test scores were 2lso usged in making the decision. The

assumption on which these procedvres presumably rested is that those stu-

dents who have shown patterns of high achievement in the past or who show ;
promise of success according to theiy test scores, should enter the college ;
preparatory track. Curriculum placement decisions were rade in the eighth |
or ninth zrade irn the schools studied. Chcikes were initizlly wade by pupils
and their parents and then reviewed by counselors and selectgd teachers at

Industrizl Hizh., The procedure was initicted by the school at Academic High,

and pupile and parents were then to accept or reject the zecoumended curyi-

culm. Teachers' recommendations aseumed great impoxtance. When students

were moved dowmard to non-colleze preparztory curriculs, counselors re-

te as did

[(\]
=3
mn

ported that resistance came particularly from middle clase par
pressure to move their students upward if they were initially assigned to a

non-college preparatory curricula. Judswents of several school personnel
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were addéd to and might supersede pupils' or pafents prefercnces in making
choices.

The findings reported in Table 5 indicate that nearly three out of
four students at Academic Hizh were initially assigned to the collegé
preparatory curriculum vhereas elightly more than half (58%) were so assigned
at Industrial High. Girls took collegé preparatory work in greater propor-
tions than boys, despite the fgct-that, nztionally, smaller proportions
actually enter and complete coilége;

;"(Séé fable 5)

Analysis of réco?ds:inﬁiéatéé that both reading score and I.Q. scores
were in fact 1inked'ﬁi£h Cufriﬁﬂuﬁ placexent; the higher the score,.the
greater the likeliﬁoodlﬁf taking college preparatory work. However, &
"waste" of talent 6ccurred because a considerable number of pupile with
above-average scoxes actually entered the lower track. Because white and
middle class pupile had higher scores (and probably had received higher
grades in junior high school), they were placed in the colleze preparatory
curriculum in greater propnrtions then were Negro or working-class pupils.

(See Table 6)

Table 6 showe that a wmiddle class background substantisally enhances

- ar

"a pupil's chances for placement in a college preparatory curricula, with
the pattern slightly wmore pronounced zt Academic High, but equally distinct
at Industrial High. Confronted with these figures, there is an irmediate
temptation to assume that social clase differences reflect real differences
in innate talent, and that the schools merely select according to inborn

potential. It could aleco be argued that there is no significant difference

0 A PR i
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in innaté talent across social classes, and that a sequence of related

events in the.home and in school works in favor of middle class youngsters

and against working class youngsters. There are compelling reasons to

believe that whatever innate differences do exist, these are shaped by

environmental influences and that school as well as family conditions

shape innate talent to the advantage of middle class pupils. Burton Clark,-

for instance, comments, "Bright childzen from culturally deprind familiés... i

go unrecognized by scheol personnel, partly because intelligence tests |

reflect lezrning that comes through exposure to books and informed adult
10

conversation, as well as the natural endowment of the child."

Even I.Q. differences are not sufficient to "explain away" the rela-
tionshin between social class and curriculum placements. In both schools, ;
working clase students had less chance of entering the college preparatoxy é
cutricula within the same I.Q. levels. Once & pupil enrolls on a given

formal statue appeaxr to

wm

“track" or curriculum, his chznces of changing hi
be slim. Only seventeen (8% ) at Academic High wmoved from the genexal to
college preparatory curriculum and twenty-one (4%) woved from the college ;
preparatory to the non-colleze preparatory curriculum,ox a total of 5%

moved between the two tracks. At Industrial High, twenty-two students (9%)

moved downward and only five (3%) woved from the general to the college

preparatory curriculum. Thus, the choice made in the eighth or ninth grade

ic a critica! one. The "waste" of talent becomes even more problematic

o

when one considers Ramsoy's findings. In an analysis of a national sample
she observed that about 25% of graduating seniors go on to college even

‘ 11 .
thouzh they took non-college preparatory courses. Thus, high schools tend

to undexr-produce rather than over-produce future college students in tercs
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of members educated in college preparatory curricula.

Our data clearly indicate that social class influences curriculum
placement of pupils, and although ebility and past performance exert an
independent effect, they account only partially for the original association
between social class and curriculum placement. As Cicourel and Kitsuse
concluded, these data also suggest that éerceptions and judgement of school

personnel may be an important mediating factor.

Placement Consequences and Pupil Csreers

One of the aévantages of viewing pupil's school experiences as inter- g
actions between themselves and others is that attention is directed both to |
individual pupil attributes an& to definitions, perceptions and judgements
of‘teachers, counseloxrs, and other staff. Implicit in this conception is i
that exchanges or interactions occur over time. Thus, we are directed
to the notion of career -- the sequence of interactions experienced by
youngsters in programming through school., It was noted above that events
in pupils' school careers incresse or decrease the likelihood of entering
college preparatory courses. The outcomes observed were produced by both

school and pupil characteristics.

Let us now examine additional factors which may meliate between social

origin and pupil achievement and careers. Such factors include curriculum
location, grade point average, I1.Q., reading score and sc forth. Curriculum
location is a mediating factor within the school itself ard is largely

independent of the ability or skill of particular pupils. Many years ago

Hollingshead reported that at Elmestown High working clas. pupils were at an

initial dicadvantaze in the competition for high grades, in that they were
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assigned more often to the lower curriculum and in that the availability

4 \

of high grades was less on the lower track. Cicourel and Kitsuse have

r findings in their recent study of Lakeshore High.

)

reported simil

= pifferences between major curriculum tracks become clear vhen all

f grades are examined for the three-year period. Thus, the findings in

Table 7 show that in both Industrial High.and Acadenic High the distribution

of course marks differed notably between the non-college preparatory and

college preparatory tracks. Af'iﬁdﬁstrial High, 47% of all course marks

in courses that are stratified by curriculum were A's and B's for the

college preparatory séétions,jas:dontIQSted with only 19% in the non-college

preparatory sections, “The pattern is the same at Academic High: 52% of all

§ course marks given in the college preparatozry sections were A's and B's,

: compared with 22% in the non-college preparatory sections. The reverse

: pattern appears at the D and E levels in both schools.

(See Table 7)

Two alternative arguments present themselves in interpreting these

First, it may be that objective nexrfor-

differential grade distributions.

mance is lower in non-college preparatory courses and that the application

of univercal-standards of achievement quite naturally results in lower rewards

accruing more frequently to students on the lower tracks. Second, it may

be that there is little or no difference in objective performance (ndependent

of teacher assesement) between the two tracks, but that because of a lowex

"eeiling" on rewards at the non-college preparatory level, the latter pupils

have greater difficulty rereiving -as high course marks for the sazme quality

work. 1In other words, differences between curricula in proportions of high

hizh course

e $)

and low grades may simply reflect differences in availability o




e o o 3 AL I SR St S MY 0iTE LA e BB,

marks. The latter intcripretation receives considerable support when the |

findinge in Teblec 8 are exanined. Grade differences persist for both

| schools when pupils are divided according to their I.Q. levels. Although

we could not measure the objective verformance of pupils apart from the

grading practices of teachers, the data clearly suggest that differences in

[ & 2

course marke are to come degree a result of different grading stendards.

In other words, if two punils performed at the same level when measured ob-

jectively, their chances of receiving good grades would be different between

the two tracke. Some of the differences in scholastic rewards might reflect

the outcome of differences in reading skill, 1If that were the case, curri-

culum differences in achievement should decline within reading ekill levels

D
o}

0

and within social classes if reading skill is highly correlated with objec-

' ]

tive performance and if a universal stendard of performaace is applied. 1In

v

fact, however, every comparison reveals that pupils in the lower tzack

1)

fared less well. For example, at Industrial High, 85% of working clase
¥ & 5

pupils who had hizh reading scores and vho were on the colleze preparztory
track were in the top half of their class in overall grade point average,
while only 53% of those at the sane reading score and sccial class levels

but who were on the non-college preparatory curriculum schieved that high.

Similar curriculum differences appeared at both echools within each reading
score and gocial clzss level. These findings further support the notion that
lower reward ceilings confronted pupils enrolled in the non-college prepara-
tory curricula.
It appears that there way be an absolute or universal grading scale in
g< the high schools with an arbitrary devaluation of performance within the

(Sec Tatle §)
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genersl curricula. Some teachers stated that it was widely accepted that
arade average could be used to rank the entire student body on 2 single

continuur according to an absolute criterion of performance. One teacher
explained that, "If such a system did not exist, it might be possible for

the top ranking studente of the class to be someone in the general curri-

culum." It ie interesting to note that no such notion prevails in post-

secondary schools and colleges. 1Instead, students in each clasg are typi-
cally graded by'the ingtructor with reference only to performance criteria
appropriate to that course and at that level of study.

The overall grade point avexages for the cohort of pupils studied rose
ae they progressed from semester to semester. Substantial increases were
observed in the proportion of pupils attaining e 3.0 overall averzge ox
higher, and 2 substantial decrease in the proportion rece&ving 2 1.4 average
or lower. 1t is possible that both performence and grading criteria shift
upwvard from semester to semester, but not necessarily at the same ruate. Even
when dropouts were excluded, average grades increase over time; therefore,
it sppears that grading standards tended to become relatively move lenient
between the tenth and twelfth grades at all achievement levels.

Inforwmation presented in Tezble 9 points to an important difference be-
tween the tracke in grading practices that seem to be lcsz open to question
than the differences which were observed in the distribution of course grades.
When grade point averages (G.P.A.) over time were analyzed by curriculum,
it was observed that grading practices become more lenient for pupils in

the college-preparatory curriculum than for those in the non-college prepara-

tory curriculum. The findings in Table 9 compare increases in overall G.P.A.

(See Tzble 9)

e s o T T
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between semesters 10A and 12B for all pupils aécording to their 10A
G.P.A.. Fifty-seven per cent at Industrial High and 63 per cent of the
pupile in the general curriculum at Acadewic Hi igh with G.P.A.'s of 1.4
or below in 10A wnoved up, comouled to S0 per cent and 94 per cent res-
pectively of those in the college preparatory curriculum in the two
schools. Differences between the qurricula were particularly large for

those pupiles with 2 G.P. A. of .5 or higher. At Industrial High, 67

pexr cent of the ccllege pteparatory pupils who began with & G.P.A. be-

tween 2.5 and 2.9 movedvinio thé ﬁert hizhest category, while only ¢ pex
cent did so of those LuO oeg" et the ssme G.P.A. level but tock non-college
preparatory courses _:'The co&garéble proportione at Academic High are 48
per cent and 31 per,ééﬁﬁ.

It is appareﬁt that érading etandards becane relatf%ely nore lenient
throush time, pazticularly on the college preparatory track. This is not

say that standards becawe more lenient in an absolute senee, but only

[l

relative to nunil performance. Thie increasing relative leniency ic viewed

onal pattern. That is, the patterns nertly in-

&

m
e}
e
i
=
[l
=)
b 1Y
a
-
O
s
(4]
(O]
o’
b asc)
N
()
‘-'b
H.

volve the pexformance of nupile, and aleo involve changes in judgrents of
: .

Social class algo hal zn effect on grading over tiume. Sciewhat greater
rovortions of middle class pupile who hed G.P.A.'s below "C", in semestexr
P

104 woved unuvard durinz the following semesters, than was true for working

!‘a)

clase pupile., It ig possible that teachers expect middle clase pupils to

show greater improvement in their pverformance over time. Thus, teachers may

.

encouraze and preccnt differential expectations to middle class as co mpared
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with working class pﬁpils. These views may, in turn, lead to different
evaluations of actual performance. :

These findinge on changee in gradépoint averages over time strongly
suggest that once pupils are assigned to the geneial curriculum, their
chances of attaining better grades are reduced, and their chances are also
lecs of moving upward in G.P.A. during suBsequent semesters. This "mechan-
iem" way work to the.detriment of non-college preparatory pupilé in two
ways. First, the likelihood of receiving high grades is less on the general

track because of the lower progressive relative leniency among teachers

at that level. This ie especially so if objective performance goes up at

W)

the same rate in the two curri;ula, but objective performance standards

go up at 2 more rapid rate on the general curricula. Second, as general
curriculum pupils become aware of these differential opportunity patterns,
they are likely to reduce their wotivation to perform at the level of which
they are actually capable.

If pupils are to continue to perform catisfactorily in school over
extended periods of time, rewafds for achievement must be available to all.
This study indicates that rewards were not equally available to pupils in
the non-colleze preparatory curficulum. In addition, rewvards in the form
of participstion in extra-curricular activity were often denied to these

pupils ae their grades declined or remained low; therefore, double and

even triple penalties were associated with decline in grede point average.

Q

The linking of secondary rewards and ganctions to grades may result in far




more than reinforcement of academic criteria since it denies the poor
performer legitimate alternative‘Opportunitiesvfbr recognition and success.
Hie motivation to continue trying and his commitment to educational ob-
jectives is thereby jeopardized at the very time when additional support may
be needed to stimulate effort. Pupils were observed and intexviewed to
ascertain their attitudes toward the non-college preparatory curricula.
With few exceptions, it was viewed to be of low status by teachgrs and
pupils alike. At Academic High this was particularly the case, and pupils
reported thet they often hid their books so that others would not know

that they were in the general curziculum. Status differences were less
merked at Industrial High, but pupils were still aware of differences and
disadvantages for a pupil on the zeneral curziculum.

Perhaps of greatest consequence for adult role placement is wnether oY
not a2 person graduates from high echool becauvse occupational and income
ceilings are much lower for persons who lack the high school diploma.
Succescsful Eompletion of high school educations is increasindy demanded

because of technological and bureaucratic demande in this society. Un-

fortunately many youth still leave school before they have completed the

twelfth grade.

1

The findings presented in Table 10 show the frequercies and percen-

104
e

tazes of pupile in both schools who remaired in school over the three-
year period, dropped out, or transferred to another school. Twenty-one
per cent of the cohort at Industrial High and 13 per cent at Academic High
dropped out of school before the end of the twelfth grade. The greatex
number of pupile dropped out during or iﬁmediately after semester 11B at

Induetzrial High. The larger nuwber dropped out an entire ycar ezrlier at

(See Teble10)
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Academic High during or inmediately after 10B.

Dropouts tended to be disprOportionately'répresented in the following
categories in both scheools: boys, Negroes, thése from working-claes families,
pupils with lower I.0.'s, those lower on readingtest gscores -and in overzall
achievement, thqse with loﬁer G.P.Als, and those in the general curriculum.
The data in Table 11 report the pgrgenfagé of pupils who were dropouts in
each of these catego;es. Gradg-pqint average was the single fectoxr most
important in predicting who wpﬁla;&idp out and vho would not. Forty-one

per cent of the drop outs af'Acédemic High within the fourth‘quartile G.P.A.

and 637% at Industrialiﬂigh'yeté in the same quartile. Dropouts aleo tended
to show greater deciiﬁé-ahd.léés fmprovement in grades than did gradusates.
It was stated earlier'fﬁét the longer one remains in'schcol, the better his
chances become of teceiving a higher G.P.A., but unfortun%tely most drop-
outs leave school.before they can reap the benefits of later and relatively
more lenient grading practices.
(See Table 11)
Several studics have also shown achievement to be positively associea-

ted with remaining in school until graduation. A¢ one writer suggests,

this is not difficult to interpret, "it seems entirely reasonable that any

1]
0y

ible from eny situation

17

noxrmal person would seek to escape 28 soon as po

in which he persistently found himself branded as incompéfent."
In examining interrelationship emong pupil characteristics and dropping

out of echool, it becane apparent that curriculum placement was stzongly

associated with leaving school before graduatien. The findings in Tables

12 end 13 indicate that pupils placed in the non-college preparatory'or
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general curriculum were far more likely to drop out of school than those on
the college preparatory curriculum. Overall 4 per cent at Academic Higﬁ
and 5 per cent at Industrial High of thé dropouts were in the college pre-
paratory curriculum while 35 per cent and 47 per cent, respectively, were

in the general curriculum. These differences hold for both high and low
1.Q0. scores and for middle-class and working-class youth. Differences were

elightly more pronounced st Industrial Righ than at Academic High, -and further-

more, & higher proportion of pupils in the former school dropped out at

=lo

each social elase level. This suggests that different school responses to

lovw achievement may produce differing tendencies of such pupils to drop out
of school, .
It is frequently asserted thet malpexrforming pupils are not cormitted

to educational gozls and are not interested in school. These attitudes,

then, are believed to be a significant factor in their school behavior. 1In
cach of the schools studied school staff identified a sample of pupils who
needed additional attention because of behavioral misconduct and/or under-
achievement, relative to their ability. A second sawple of mele pupils was
randomly selected from the total population of the school, with the malpez-
formere excluded in this selection. These pupils are identified in Tables

14 znd 15 as "randome", vwhile the other nupils are referred tc as "walper-

formexse".

It is not possible here to report in detail the information obtained
through interviews and_writtén questionnaires administered to pupils, but
the resulte in Fable 14 cleérly indicate that wmalperformeres continue to
paintain o basic cemmitment to succeeding in scheol, aqd that they value

(See Tadble 14)
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educational goale cven when experiencing personal failure. Since none of

the differences in this table were statistically significant at the .02

w

level, it can be inferred that the two groups of pupile vere not dissimilax

in their basic attitudes. Although malperformers were interested in and

.3‘

cormitted to educational goale, they reported thet they did not put forth
the same amount of effert in their school work and frequently engeged in
a number of unacceptable activities. They reported having poor rewutations
with teachers and did not perceive teachers to be helpful to them. They
reported that they did not try as hard, lacked study skille, found it diffi-

- e

cult to aek teacheres for help and feiled to couplete school assignments.
How does one account for ‘the differences between malperformers
or lonz-teri commitments and their iwmediate efforts? It ig our view that

these disjunctures represent a 'turning away" from goale ‘that zre largely

nettainable beceuse of deficiencies in neccssary academic and interpersonal

f-'l
"m
2]
Q.

[ )
mn

skille. Their goals and underlying attitudes were positive, and they posse

adequate intellectual capabilities. But they had not acquired the competen-

o

cies nceded to succeed in school. They were ceught in 2 spiral 1ling situation

-~

of diminiching rewarde and encouragement, and of increasing frustrations
and sanctions.

The findinge reported in Table 15 show that walpericruers, when compared
to rendoms ,.are senerally pessinistic about their chances for succesg in
gchool znd about their future.

(5ee Table 15)

Suunmary and Conclucion,

The findings reported in this paper provide substantial support for the

P e

&

asgumption that wpupil walperfornence ie woset usefully viewed ag & congequence
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of school-pupil interactiens. Both wi t hin-school and between-school
variations'were noted in teachere' pexrceptions bf educational goals, in
curriculum placenent patterns and outcomes, and in pupil careers. The
findings indicate that pupil caresrs are shaped in part by motivations
capabilities, and skills which are social clasg-linked, and in part by
opportunities and responses of the orvénization through vhich cohorte
and p&rticulvz individuals pasc. :The conception of careers as .on-going

interactions has aided in the identification of some of the ways in vhich

3

the school iteelf cha eé pﬁpilsf careers. The school itself may wzintain
or even generate theiﬁeiy'méipéffbrmanée it seeks to eliminate by offering
limited opportunitj‘f§r éducéﬁionél ettzinment for some pupils, by judging
pupiles adversely bécaﬁée of attributes which are independent of their ac-
tions, by undermining existing motivation through unwise'use of control
practices, 2nd by making it exceedingly difficult for the pupil to "find
his way back" once he has been defined as a malpexrformer.

In none of the schoole studied were the outcomes which we observed
those vhich were deliberately sought or desired by the staff, teachers ox

administratore. The public schools, like many other organization

[12]
=
o
|
0
o

deal mainly with people, lacked information needed to monitor operations
and to evaluate results. luch time was spent in retaininrg individual

pupil filce which contained a paxtial chronology of each youngster's ex-

perience through the public school. There files were often poorly mainteined,

and furtherwove, they were likely to contain highly selective information.
Schools did not record or retain systematically information about phasee of

school operations. Such information could enhance rational decision-making
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by making available data about the variable effects of different school
programs and structural a¥rangements.

An adequate information system would entail the full exploitation and
use of bacic information already beinz collected. At the same time,
that informetion is recorded for file entry, it would be routinely processed
for orgzanizational wonitoring and evaluation purposes. Analysis procedures
are currently available to permit utilization of infomation in a variety

-

of ways. Of particular importance is the feecdback of appropriate types of

information to teachiny personnel, to school administrators, end to

policy-makers go that rational decision-making cen be enhanced.
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TABLE 1
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TEACHERS' PERCEPTION OF EDUCATIONAL GOAL PRIORITIES

School
Goal Priorities For: Academic Heights - Induetrial Heightes
(a) Self (d) (e)
1 B 33% _ _ A 26%
2 ' . A 16% B 20% _
3 ‘ F 167 _ F 20% N
Principall
(b) As seen by
teachers -
1 D 45, - G 24%
2 ) B 17% . A 167
3 1,17% ) B 13%
Parents
(c) As seen by
teachers -
1 B NAY B 41%
2 B 31% o D 13%
3 A 9% F 13%

*" - ) - e e e e @ camEn s v weies G Yo e RS o anha

(2) "Which goal do you yourself stress most?”

(b) "Which goal does the principal stress most 7"

(c) "Which goal do you think the majority of parents from this school would
say is the most important for your school to stress?"

(d) A = Building good character -~ like honesty, devendability, etc.
B = Teaching basic subject matter and skills (arithmetic, rcading,
science, etc.)

C = Providing vocational training

D

Preparing the students for college

11

E = Maintaining classroom order and discipline

F = Developing the students' interest in learning

G = Developing good citizenship

H = Developing emotional maturity

I = Developing intellectual ability

J = Other (write out) .

- -

(e) Figures are the percentages of tenchere in each school who stress
each listed goal the most. Only the three most frequently chosen
items were selected for each response category listed above. Thus,
in no case does the total add up to 100%.




] Tl 2
Teachers' Reports of Proportions of Studmnts
Needing Individual Attention(2)
Type of Problem School
| 4 B & D E
1. "Academic Difficulties®  14%(®) 187 17 221 25%
2. "personality Problems" - - 9% 124 124  18%  13%
3. “Misbehavior® . - ' 8 9% 8 222  14% |
; (a)WApproximately.what.pefcept of your students necd you individual
: attention o A :
f because of academic difficulties? ;
_ because of personality problems? . :
because of misbebavior?™ §

(b ghe figures in the table are the mean proportions for each type of
problem in each school.
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Teachers Beliefs about "Sources® of Difficulties of Students

Who Misbehave and Underachieve(2)

Source ' : School
A B < D E
1. "Limited Intelligence 152 167 15 12m 21%
2. “pon't have enough incen- :
tive, don't care enough" 667 57% 37% 747 61%
3. “pon't have reading and )
other necessary acadenic
skills” 287%  43% 41% 68% 52%
4. “pon't have necessary
gocial or 'human relations’
skills" 35%2  38% 247, 65% 49%
5. "“Psychological or emotional f
problems" 35% 23% 15%  41% 217 5

W P ek ety e A mme e e wee

(a)"Thinking generally about the students in this school with academic
difficulties and who misbehave, how many, in your opinion, have the
following characteristics?™

(b)percent of teachers responding "wost”™ or "all"
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) Percentage of Teachers Reporting “Frequeat" or''Very Iragquent

(a)

Uses of Certain Classroom Sanctions, by School and Sanction

% Sanction School
A B c D E

A. Cognitive

Using persuasion rather
than coersion 83% 86% 67% 827 13%

Appealing to reason 89% 82% 70% 59% 91%

B. Psychological Isolation

Sarcasm 17% 13% 18% 35% -~ 18%
Ignoring 25% . 18%  10%2  35%  27%

C. Physical Isolation

Moving Seat 57% 59% 48% 711% 647
é Threat of Dismissal |
; from Class 38% 63% 39% 59% 647%
| Sending to Hall 62 117  10% 157  21%

D. Social Pressure

Peer Pressure 46% 34% 41% 59% 39%
Calling Parents 15% 27,  21% 387  42%

E. Positive Indictments

Giving certain priviledges 38% 38% 417 71% 45%

F. Other Negative Sanctions

Additional Schoolwork 4% 19% 3% 15% 15%
After School | 1% % 28% 38% 55%
Taking Away Priviledges 18% 27% 5% 27% 247,
®  Lowering Grade 26% 3271 15%  32%  15%

@igere ave specific methods vhich are sometimes used to prevent class-
room misbechavior from recurring. Please indicate the frequency
with which each method is used in your classroom.’ Raesponse

alternatives were: YVery Frequently," "Frequenty,” “Infrequently,"

and "Very Infrequently." The figures given are the combined

percentages of tcachers responding “Prequently" or "Very [ frequently”
4-B-305 ‘

s ot e e e e B A S b 2 B e e 4t
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TABLE 5

e o ot st

ORIGINAL CUANICULUM PLAGCEVENT BY SCHCOL

-
-

o
-

(in percentages)

School

prtitnotimig-fhir=ciigdye-a- P t-se.aop g

- - - e
PR-t-Saaotm b pipomperig- i SRl L 2 Y

Oricinal Currjculum Placement

-

Non-College -
Preparatory Total

Total N

Industrial

Beights

Acadenmic
[] Y_ -
Heights

a—ep As v

7

L2 100

. 29 100

(404)

(753)

et e e i e nr e " e cam at i .
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TABLE 6

e G e o G S

ntagesg)

0

Original Curziculum Placement by School and Social Class (in perc!

Orizinal Curriculum Placement

.Séhbol‘and College . Non-Colleze

Social Class Preparatory Preparatory Total Total N°
1

Industyvial '

Heighte

Upper Middle | 79 21 100 (72)

Lower Middle | 77 23 100 (40)

Upper Working. 60 40 100 (90)

Lower Working, 48 52 100 (149)

Acadenic | )

Heights

Upper Middle - 89 1m 100 (370)

Lower Middle 67 33 100 (101)

Upper Working 49 51 100 - (144)

Lower Working 40 52 100 (115)
‘i e

a * * [ a L]

The term "Original Cuzriculum", rather than “"ocurriculum' is used to
indicate that the fizures refer to €3 curricula, rather then to the
curricula on which students graduate. '

- amn s .t s W -

TABLE 7

1
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Course Mark D by. School and Curriculum (in percentages)

PETTIR PR R L s

TESIATENINSS = e ot o s . e .C—?‘p e e ﬁ‘a} g — ot~
School and
Curriculum? A B C D E. Total ,Total N
Industrial Heighte ,

College FPreparatory 16 31 32 15 5 09 (2722)

Non-College Preparatory 3 16 35 36 10 100 (1524)
Academic Heights

College Preparatory 20 32 34 12 3 101 (5499)

Non-College Preparatory 2 20 &1 27 10 100 (1218)

@ 1n each school certain ccurses are divided into sectiong by curriculum.
The figures here are besed only on such courses. "At Industrial Heights,
thege are Englich, wmathemstice, and science;  at Academic Heighte, foreign
language, English, mathenatice, science, and scecial studies, hie table
consiste of marginals of Table , in which I.Q. is controlled. Therefore,
course matrhks distrxibuted to st

included here.

o 3
O
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i Courcse Mark Distributions by School,
1.0., and Curriculum (in percentages)

School, I.Q.a , 2 Course Marks
and Curriculum A B C D E Total Total N

Industrial Heizhtes

hoe. A K AL AV it A A

High
Colleze Preparatory 20 35 30 11 3 99 (2102)
Non-College Preparatory 5 25 37 23 g 99 (363)
Low
College Prepsratory 2 19 39 29 10 109 (65)
Non-College Preparatory 2 13 34 40 10 99 (119)
Academic Heights
High
College Preparatory 27 35 28 8 2 100 (3553)
Non-College Preparatory . & 44 40 11 2 101 (1.66)
Low
Colleze Preparatoxy 7 25 &3 19 5 99 (1946)
Non-College Preparatory 2 18 41 28 10 9% (1652)
é 1.Q. cutting points are as follows:
Industrial Helghts Academic Heights
High 1092 and above 109 end above

Low 102 and below 103 and below
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j Movement into Higher Grade Average Categories Between
i Semecters 10A and 12%, by Curriculum Location
and 10A Grede Point Average
= , =
A H i
: | | CURRICULU:
] .
s N - : Collece Prep. . General
‘ . . Grade Point Averaze e L o
§ in 10A% Academic  Industrial Academic  .Industrial
! N Hedshte . Heichts  Heights Heizhts
| 3.0 and above N R .- -- -
i . 4 '
| . ) .
? t | . - * ] e '
g } 2.5 - 2.9 Y -7 . 67% \ 31% 9%
1 : A . . .oF , '
; i , Lo !
g ; 2,0 - 2.4 o 70% 33% ' 61% ' 23%
E ' Lo o ‘
1.5-1.9 . 8o%  71% 6% . 37%
. i
| 1.4 and above 9%4% 80% 63%, 57%
Lo o e - 4 . : k . oo -
1
: ‘\‘!here 400 = A’ 300 = B’ etc.
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Percentages of Drop-Outs Among Various

Categories of Students

Sex

Boys
Girls

Race

Whites
Negroes

Social Class (based on father's occupation)

"Uppexr Middle"
"Lower Hiddle"
"Uppexr Working"
"Lower Workinz"

1,0, (Quartiles)
1 (High)
2
3
4 (Low)

Reading Score (Cuartiles)
1, 2 (High
3
4 (Low)

Overall Grade Point Average (Cuartiles)

1 (High)
2
3
& (Low)

Curriculum

College Preparatory
General

Per Cent Who Dropoed Out

Acadenic
Heiehts

17%
9%

13%
38%

5%
11%
20%
32%

3%
3%
13%
26%

3%
8%
25%

0%
3%
5%
41%

&%
35%

Industrial
Heights

2L%
22%

19%
27%

1%
117
15%
31%

>%
10%
21%
43%

13%
26%
247

5%
6%
. 249,
63%

5%
&7%

A

A A
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TABLE 12
Percentages of Drop-Outs amony 'College Yrepdratory' and "General”
Studente with "High" and "Low' 1. Q Scores
1.0, Curriculum Pcr Cent Who Dreppaed Cut
1 Acadenic Industrial
High (109 and above) Heights Heiahts
Collegze Preparatory 2% 3%
General 14% 35%
Low (108 and below)
q
Colleze Preparatory . 4% 6%
Genexal 30% &0%
1 The cutting noint was the median score on
the Celifornia Test of Mental Matuzity
i
' |

Pexrcentuges of Dr0p~0ut°

Studente from "Middle Cla

Social Clese Curriculum

miiddle Clase"

Collecze Preparatory 1% 1%

Genersl 25% 33%
"Jorkinz Class"

Colleze Preparatory 9% 6%

General 38% £1%

TARLE 13 13

anong "College

res" and "Working Clas

Preparatory"

Per Cent

znd '"General"

"3 .
' Houmes

YTho Droonned Out

Academic
Heizhts

Industrial

Heichts

S T TP S SIS
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TABLE 14

Pupils' Attitudes toward FEducational Goals and Cozmunity Norms®

1 Malperformers Randoms

? A. Passing courses 76% 89%
B. Getting the most from school 57% 68%
C. Getting along with teachers ' ' 40% 47%
D. Going to college 67% - 70%
E. Having a well-paying job when you are an adult 76% 70%

: F. Having a steady Job when you are an adult 92% 947

E e e e e e P VS
qwiow important to you are the following things?"

None of these differences are significant at the .02 level.

TABLE 15 '

e~ Gasen-emtn

Pupils' Attitudes toward Future

Proportion of

Pupils Who: Malperformers Randcms S
Expect to pass courses. ' 247, 627, .0M
Expect to finish -

high school. 51% 70% .05
Expect friends to o

finish high school. 427, 64% .05
Expect to have a good

record when leaving school. 16% ‘ 53% .001

Erpect to have a steady .
jot as an adult. 287 60% .01

e e O T TR o e e e s o ks
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